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Differentiating Instruction in a High School Setting: Schedler


Worksheet # 1 IDENTIFYING CONTENT 
(Slide # 5)
Stating what is expected of students to indicate mastery of content.

Unit of Study:  ______________________________________________

Approximate number of weeks unit will be studied: ________________

State the primary learning objective for studying this unit:_______________

Identify the primary relationship of the content.
Cause and effect

Time

Review

Comparison

Examples

Identify the reasoning skills used in the unit.
Fact and opinion

Judging opinions

Relevant information

Inference

Cause-effect

List three learning objectives (i.e., what students are expected to know or do at the end of the unit of study)

1. ____________________

2. ____________________

3. ____________________

“When appropriate, teachers should model their own thinking processes for students.” 

 McCardle & Chhabra, 2004, p. 229.

Worksheet # 2 IDENTIFYING VOCABULARY
(Slide # 7)
Tier 3:
Least frequently used words.

Of little benefit to students until they encounter these words in text.

In a high school unit of study, there are many Tier 3 words that need to be directly and explicitly taught.  These words are the vocabulary specific to the subject matter.

List three vocabulary words related to the unit of study identified on Worksheet #1

(Try not to list only nouns)

1. ___________
2. ___________

3. ___________

Tier 2:
Words that are not highly frequent or specific to a unit of study.
Identify three words that need to be directly taught.
These words are often verbs and second meanings of previously taught words.  These words are not specific to this particular unit of study, but rather words that the student may need to know to be successful in the classroom. 
1. ___________
2. ___________

3. ___________

Worksheet # 3 RICH INSTRUCTION IN VOCABULARY
(Slide # 8)
The aim of “rich instruction” (Beck, McKeown, and Kucan, 2002) is to have students engage in 

1. active thinking about word meanings

2. active thinking about how they might use the words in different situations 
3. active thinking about the relationships among words

Give the students a lot of information about the words and a variety of information.

Examples

Pictures
Context

Relationships
Select one Tier 2 word from Worksheet # 2.

The Tier 2 word selected is: ___________________________

Define the word:  ___________________________________

Thinking about why you selected this word, brainstorm two direct instruction activities that would explicitly address this word and its meaning into the instruction of the selected unit of study. 
Brainstormed ideas:

1. ________________________________________________
2. ________________________________________________
Worksheet # 4 WHO WE TEACH
(Slide # 11)
During this presentation, we have been connecting the lecture points to a specific class/course previously taught.

Thinking back on that same course, list the following:

1. One student who received a very high grade. _____________________________
2. One student who received an average grade. _____________________________
3. One student, who attended class regularly, turned in most of the homework, took most of the required quizzes and tests, and received less than an average grade. _____________________________

(Slide # 12)

For the rest of this presentation, keep a visual image of the struggling student in your thoughts as we discuss differentiating materials, presentation of course content, and evaluating mastery of course content.
The challenge being presented is to connect with individual students.

List three things teachers can do to assist them in being better acquainted with their students as individuals and as learners.  (3-minute task, and then we will share.)

1. __________________________

2. __________________________

3. __________________________

Worksheet # 5: What, Who, and How
(Slide # 15)
What:   Unit of Study: _______________________

One learner outcome from Worksheet # 1: _________________________________________
Who:  

Above average student:  Bloom’s level: _________
Average student: Bloom’s level:         
_________
Struggling student: Bloom’s level: 
_________
How:  
(Slide # 19)
	Who
	Bloom’s Level
	Print Material 
	Product

	Above Average
	
	
	

	Average

	
	
	

	Struggling Student
	
	
	






OVERVIEW
(Slide # 23)

1. Identify the learner outcomes for a unit of study.

2. List the Tier 2 and Tier 3 vocabulary words to be taught each week.

3. Identify how the vocabulary words will be taught.

4. Take time to know the students in the class.

5. See the students as individuals.

6. Explore strategies for differentiating content, based on the needs of the students.

7. Explore strategies for differentiating process, based on the needs of the students.

8. Explore strategies for differentiating products, based on the needs of the students.

9. Expand the variety of instructional materials.

10. Try one collaborative approach to comprehension instruction.

11. Evaluate current classroom management and make any needed changes.

12. Restructure grading system to address an ongoing assessment process.

13. Grade for effort and growth.

Two things I will do in July and early August are:  
_____________________ & _________________________

Two things I will do in late August prior to the students’ arriving are:  ______________ & _____________________

Two things I will do when I receive my class lists are:  
_____________________  & ________________________

Two things I will do within the first 4 weeks of school are: ________________________________________________

 & ______________________________________________
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